














































































































































































































































































































The	 School	 Staff	 Workload	 Study	 was	 commissioned	 by	 the	 Victorian	 branch	 of	 the	 Australian	
Education	Union	(the	Union)	in	March	2016.	The	study	involved	the	design	and	delivery	of	an	online	
survey	by	 the	Australian	Council	 for	 Educational	Research	 (ACER).	 The	 survey	was	a	 census	of	 the	
Union	membership	 and	was	 open	 to	 the	majority	 of	members	 in	 Term	 2,	 June	 2016.	 The	 survey	
targeted	three	groups:	teachers,	school	leaders	(Principal	class),	and	education	support	staff.	
	






gender,	geolocation,	SES,	school	 level	 (primary	and	secondary)	and	school	size.	A	 large	majority	of	
respondents	were	from	primary	or	secondary	schools	(rather	than	combined	or	special	schools)	and	
the	 majority	 of	 the	 analysis	 therefore	 considers	 these	 two	 groups.	 Where	 only	 primary	 and	






































The	 survey	 indicated	 that	 full-time	 primary	 teachers	 averaged	 52.8	 hours	 per	 week	 and	 full-time	
secondary	teachers	averaged	53.2	hours	per	week.	Leading	teachers	worked	a	slightly	longer	week,	
averaging	about	55	hours	per	week.	Proportionally,	 teachers	 spent	 just	under	80	per	cent	of	 their	
time	on	teaching	and	teaching-related	tasks,	or	about	41	hours	per	week.	Just	over	one-fifth	of	their	































Subjects	 in	 the	Humanities	are	most	often	 taught	out-of-field	at	 years	7-10,	with	28.5	per	 cent	of	
teachers	 indicating	 that	 they	were	 currently	 teaching	 out-of-field	 in	 this	 area.	 About	 14	 per	 cent	
were	teaching	mathematics	out-of-field	in	years	7-10	and	11	per	cent	were	teaching	out-of-field	in	


























demands	 of	 quality	 teaching	 this	 year.	 This	 included	 knowing	 students	well,	 selecting	 appropriate	
and	interesting	teaching	and	learning	resources,	teaching	well,	and	meeting	the	needs	of	struggling	








Differences	 by	 SES	 were	 not	 large	 in	 most	 areas,	 although	 the	 ability	 to	 select	 appropriate	 and	












The	 third	 suggestion,	 to	 reduce	 bureaucracy,	was	 also	 popular	with	 over	 80	 per	 cent	 of	 teachers	
indicating	 that	 this	 would	 assist	 to	 a	 great	 extent.	 Over	 80	 per	 cent	 of	 primary	 teachers	 also	






Teachers	were	 asked	 about	 their	work	 environment,	 including	 how	 engaged	 in	 and	 satisfied	 they	
were	with	 their	 work,	 how	well	 supported	 they	 felt,	 whether	 they	were	 dealing	with	 challenging	
behaviour	from	students	and	parents,	and	the	extent	to	which	they	were	stressed	or	struggling	with	
the	 demands	 of	 the	 job.	 Almost	 three	 quarters	 of	 teachers	 have	 felt	 stressed	 by	work	 in	 the	 last	
month	fairly	often	or	very	often,	and	two	thirds	often	felt	that	work	requirements	were	piling	up	so	
high	 that	 they	 could	 not	 overcome	 them.	Over	 half	 of	 primary	 and	 secondary	 teachers	 had	often	
















schools	 at	 each	 level.	 Primary	 schools	 are	 generally	 smaller	 than	 secondary	 schools	 and	are	more	
likely	 to	 have	 just	 one	 Assistant	 Principal,	 and	 respondents	 are	 evenly	 distributed	 (48%	 Assistant	
Principal,	 52%	 Principal).	 Secondary	 schools	 are	 larger	 and	 often	 have	 more	 than	 one	 Assistant	





















hours	 per	 week.	 All	 indicated	 that	 they	 worked	 on	 average	 over	 10	 hours	 per	 day	 during	 school	
terms	and	two	to	three	hours	per	weekday	during	the	holidays.	
	
About	one	 third	of	principals’	 time	 (principals	and	assistant	principals,	 in	Term	1)	 is	 taken	up	with	

























































principal	 more	 manageable.	 Most	 items	 received	 majority	 support	 (i.e.	 over	 50%).	 An	 increased	
budget	and	simplified	compliance	requirements	received	the	highest	levels	of	support	(over	80%),	as	




There	 were	 only	 minimal	 differences	 by	 SES,	 with	 the	 exception	 at	 primary	 level	 of	 greater	









Principals	 were	 asked	 to	 what	 extent	 they	 felt	 supported	 in	 their	 role.	 Assistant	 principals	 and	
Principals	 feel	 most	 supported	 by	 their	 administrative	 staff	 and	 executive	 team	 (over	 80%).	 A	














assistants	 and	 grounds	 workers	 to	 business	 managers	 and	 registrar.	 About	 12	 per	 cent	 of	
respondents	indicated	they	were	in	technical	positions,	which	tended	to	be	laboratory	or	ICT	based.	
Very	 few	 respondents	 indicated	 they	 provided	 professional	 services	 (4%).	 These	 tended	 to	 be	 in	







About	 one	 third	 are	 in	 an	 ongoing	 position	 at	 primary	 level	 and	 almost	 50	 per	 cent	 at	 secondary	
level.	The	position	as	largely	part	time,	with	only	22	per	cent	working	full	time.	
	
About	 one	 half	 of	 support	 staff	 are	 often	 or	 always	 able	 to	 complete	 work	 during	 their	 formal	
working	 hours	 and	 of	 those	 who	 do	 work	 at	 school	 outside	 their	 paid	 attendance	 hours,	 they	
typically	 work	 an	 additional	 2.6	 hours.	 Three	 quarters	 of	 primary	 support	 staff	 and	 two	 thirds	 of	





























































About	one	 third	of	 technical	 staff	at	 the	primary	 level,	and	45	per	cent	at	 the	secondary	 level	are	
often	or	always	able	to	complete	work	during	their	formal	working	hours	and	of	those	who	do	work	
at	school	outside	their	paid	attendance	hours,	they	typically	work	an	additional	three	hours.	About	

















































The	 School	 Staff	 Workload	 Study	 was	 commissioned	 by	 the	 Victorian	 branch	 of	 the	 Australian	
Education	Union	(the	Union)	in	March	2016.	The	study	involved	the	design	and	delivery	of	an	online	
survey	 by	 the	 Australian	 Council	 for	 Educational	 Research	 (ACER).	 The	 survey	 was	 open	 to	 the	
majority	 of	 members	 of	 the	 Union	 in	 June	 2016,	 during	 the	 final	 weeks	 of	 Term	 2.	 Union	
membership	 is	constituted	of	teachers,	school	 leaders	 (Principal	Class)	and	education	support	staff	
working	in	Victorian	government	schools.	
	











of	 the	 report	 and	 the	 project	 methodology.	 The	 chapter	 also	 provides	 an	 overview	 of	 the	
characteristics	 of	 survey	 respondents	 and	 the	 extent	 to	which	 they	 represent	 the	 population:	 the	
membership	of	the	Victorian	branch	of	the	Union.	
	
The	School	Staff	Workload	survey	 targeted	 three	groups:	 teachers,	 school	 leaders	 (Principal	 class),	
and	education	support	staff.	The	report	considers	the	three	groups	separately.	Chapters	2-5	look	at	
teachers,	 Chapter	 6	 looks	 at	 principals	 and	 Chapter	 7	 considers	 education	 support	 staff.	 For	 each	
























to	 which	 activities	 associated	 with	 quality	 teaching	 were	 being	 undertaken,	 and	 the	 working	
environment.	
	
The	 questionnaire	 was	 developed	 through	 a	 process	 of	 reference	 to	 research	 undertaken	 in	 the	
workload	area	by	ACER	and	others,	nationally	and	internationally,	and	through	interviews	and	focus	








In	 each	 case,	 ACER	 conducted	 focus	 groups	 organised	 by	 the	 Union,	 which	 included	 Union	
representatives	 of	 each	 group,	 including	 teachers	 and	 principals	 at	 both	 primary	 and	 secondary	
level.	
With	regard	to	teachers	we	first	talked	to	a	selection	of	secondary	teachers	in	order	to	get	a	sense	of	
current	 teacher	views	of	 their	workload,	and	some	of	 the	 issues	current	 in	 the	workforce.	Leading	





In	developing	 the	questionnaire	we	needed	 to	collect	actual	data	on	workload,	and	also	 to	collect	
data	enabling	us	to	consider	both	causes	(workload	as	a	dependent	variable)	and	effects	(workload	
as	 an	 independent	 variable).	 Causes	 of	 higher	 workload	 may	 include,	 for	 example,	 the	 use	 of	
Information	and	Communication	Technologies	(ICT),	the	availability	of	support	staff,	teaching	out-of-
field,	 additional	 and	 non-teaching	 duties,	 student	 engagement	 and	 behaviour.	 Levels	 of	workload	
may	 have	 effects	 on	 job	 satisfaction,	 working	 with	 students,	 stress,	 quality	 of	 teaching	 and	

























of	 the	 target	 groups.	 Once	 the	 questions	 were	 finalised	 on	 paper	 they	 were	 written	 into	 ACER’s	
online	survey	software.	The	online	survey	was	then	made	available	to	Union	employees	representing	
each	target	group	as	a	pilot.	This	ensured	that	the	online	version	of	the	survey	was	error-free,	that	






The	population	of	 school	 staff	available	 for	 this	 study	was	 the	membership	of	 the	Union.	 It	would	
have	been	possible	to	draw	a	sample	representative	of	Victorian	government	schools,	however	such	
a	sample	would	still	have	been	limited	to	Union	membership.	The	Union	also	indicated	that	it	would	




was	 about	 workload	 it	 was	 decided	 not	 to	 include	members	 who	were	 in	 casual	 and	 emergency	
positions	due	to	the	level	of	variability	these	members	can	experience	in	their	work.	Members	who	























The	 response	 rates	 to	 the	 census	 survey	 are	 reported	 in	 Table	 1.1.	 For	 reasons	 of	 commercial	
confidentiality,	 the	 total	Union	membership	and	 the	number	of	 respondents	by	 target	group	have	
been	redacted	from	this	report.	In	total,	there	were	over	13,000	respondents.	
	
Teachers	 form	the	 largest	membership	group	and	 they	also	had	a	 longer	 survey	 to	complete	 than	
the	other	groups.	In	addition,	the	survey	was	sent	out	towards	the	end	of	Term	2,	which	for	many	is	
a	busy	time	of	report-writing.	These	issues	may	explain	the	lower	response	rate	in	comparison	with	
the	other	 target	groups.	The	 final	 response	 rate	 for	 teachers	of	34	per	 cent	 is	 slightly	higher	 than	











	 AEU	Membership	 	 Survey	Respondents	
	 Number	 %	 	 Number	 %	
Response	
rate	%	
Education	Support	 	 	 	 	 	 41.3	
Teacher	 	 	 	 	 	 33.6	
Principal	Class	 	 	 	 	 	 55.0	





The	 SiAS	 survey	 was	 a	 sample	 survey	 whereas	 the	 present	 survey	 is	 a	 census	 survey.	 As	 such,	
achieving	a	response	of	one	third	or	more	of	the	total	population	surveyed	has	led	to	a	large	dataset.	





















Education	Support	 66.0	 34.0	 	 61.1	 38.9	
Teacher	 58.3	 41.7	 	 54.8	 45.2	
Principal	Class	 66.8	 33.2	 	 68.5	 31.5	
Total	 60.1	 39.9	 	 57.1	 42.9	
	
	
Table	 1.3	 looks	 at	 gender	 and	 differences	 here	 are	 within	 two	 percentage	 points.	 Female	























Education	Support	 8.3	 91.7	 	 7.0	 92.9	
Teacher	 26.2	 73.8	 	 24.8	 75.1	
Principal	Class	 40.7	 59.3	 	 39.0	 61.0	


















Education	Support	 70.0	 30.0	 	 67.6	 32.4	
Teacher	 72.6	 27.4	 	 72.7	 27.3	
Principal	Class	 65.3	 34.7	 	 66.2	 33.8	
Total	 71.8	 28.2	 	 71.1	 28.9	
	
	
School	 socioeconomic	 status	 (SES)	 was	 developed	 by	 linking	 school	 postcodes	 to	 the	 ABS	 Socio-
Economic	Indexes	for	Areas	(SEIFA),	which	is	a	measure	ranking	locations	based	on	the	2011	census.8	
As	this	study	is	state-based,	the	SEIFA	rankings	for	Victoria	were	used.	Each	school	was	allocated	the	
SEIFA	 decile	 associated	 with	 its	 postcode.	 The	 deciles	 were	 then	 grouped	 into	 three	 broad	 SES	
groups:	High	(deciles	8-10),	Medium	(deciles	4-7)	and	Low	(deciles	1-3).	Table	1.5	again	shows	that	



















Education	Support	 39.7	 35.8	 24.6	 	 41.2	 35.3	 23.5	
Teacher	 32.4	 35.0	 32.6	 	 31.9	 35.1	 33.0	
Principal	Class	 33.7	 36.3	 29.9	 	 33.5	 36.0	 30.5	




































Education	Support	 32.5	 29.9	 19.6	 18.0	 	 32.0	 31.0	 18.7	 18.3	
Teacher	 19.6	 29.4	 26.5	 24.4	 	 19.0	 30.0	 26.6	 24.3	
Principal	Class	 36.1	 31.3	 19.9	 12.8	 	 36.3	 32.3	 18.9	 12.5	























Education	Support	 19.6	 31.1	 28.7	 20.6	 	 19.6	 31.5	 29.1	 19.8	
Teacher	 16.3	 27.5	 30.0	 26.2	 	 15.6	 28.6	 30.1	 25.7	
Principal	Class	 21.4	 31.0	 28.0	 19.6	 	 23.6	 28.7	 27.4	 20.3	
Total	 17.0	 28.2	 29.8	 25.0	 	 16.8	 29.2	 29.8	 24.3	
	
	
Tables	1.2	 to	1.7	show	that	 in	 those	areas	 for	which	data	 is	available	–	employment	 type,	gender,	







a	 primary	 school	 are	 generalists	 and	 teach	 all	 subjects	 to	 one	 class	 of	 students.	 The	 students	





As	 such,	analysis	of	 the	 teacher	workforce	 tends	 to	 separate	 the	primary	and	secondary	 levels,	 as	
has	been	the	case	in	the	SiAS	surveys	and	reports.	This	report	also	considers	primary	and	secondary	
schools	 separately	 in	 analysis.	 In	 addition,	 combined	 schools	 (primary	 and	 secondary)	 and	 special	
schools	are	considered	separately.	A	large	majority	of	respondents	were	from	primary	or	secondary	



























Education	Support	 71.1	 24.2	 4.6	 	 69.9	 23.2	 6.9	
Teacher	 76.2	 20.5	 3.3	 	 73.2	 22.0	 4.7	
Principal	Class	 65.0	 28.2	 6.8	 	 75.8	 17.8	 6.4	



















Education	Support	 40.0	 36.3	 23.7	 	 43.2	 33.7	 23.1	
Teacher	 30.7	 36.4	 32.9	 	 33.3	 33.5	 33.2	
Principal	Class	 33.6	 38.4	 27.9	 	 33.3	 30.6	 36.1	




	 Primary	(years)	 	 Secondary	(years)	
Average	age	in	years	 Male	 Female	 Persons	 	 Male	 Female	 Persons	
Education	Support	 47.1	 51.0	 50.8	 	 47.1	 51.7	 51.2	
Teacher	 39.6	 42.3	 41.9	 	 45.3	 43.1	 43.8	
















This	 chapter	 provides	 a	 description	 of	 the	 teaching	 population	 represented	 by	 the	AEU	Workload	
Survey.	 It	 contains	 demographic	 information	 on	 the	 distribution	 of	 teachers,	 and	 breakdowns	 by	
variables	such	as	Classroom	teacher	and	Leading	teacher,	and	by	school	 type	 (Primary,	Secondary,	
Combined	and	Specialist	School).	Where	possible,	the	Union	membership	population	is	compared	to	
the	 overall	 population	 of	 Victorian	 government	 school	 teachers	 using	 data	 from	 the	 ABS	 Schools	






Teachers	 could	 indicate	 four	 school	 types.	 As	 shown	 in	 Table	 2.1,	 the	 majority	 were	 either	 in	 a	













ABS	 2015	 figures	 for	 Victorian	 government	 primary	 schools	 show	 that	 the	 proportion	 of	 full-time	





Table	 2.2	 also	 records	 a	 lower	 average	 age	 for	 male	 (39	 years)	 compared	 to	 female	 (42	 years)	






















	 Proportion	in	survey	(%)	 	 Average	age	(years)	
	 Male	 Female	 	 Male	 Female	
Primary	 16.4	 83.5	 	 38.8	 42.2	
Primary	and	Secondary	 26.7	 73.3	 	 45.1	 41.9	
Secondary	 34.5	 65.2	 	 45.2	 43.1	
Specialist	school	 18.6	 81.2	 	 45.7	 44.2	






The	 average	number	 of	 years	 teaching	 reported	 for	 the	Union	member	 population	 in	 Table	 2.3	 is	
much	the	same	as	that	reported	at	the	national	and	Victorian	(all	sectors)	levels	in	the	SiAS	survey.14	
The	average	length	of	time	employed	at	current	school	reported	in	the	SiAS	survey	is	also	similar	and	





	 Average	years	teaching	 	 Average	years	at	school	
	 Male	 Female	 	 Male	 Female	
Primary	 12.1	 15.8	 	 7.2	 9.7	
Primary	and	Secondary	 17.6	 14.9	 	 9.8	 8.6	
Secondary	 17.2	 16.0	 	 10.7	 10.4	
Specialist	school	 17.0	 16.3	 	 7.7	 8.5	








employed	 on	 a	 permanent/ongoing	 basis,	with	 a	 slightly	 higher	 proportion	 of	 secondary	 teachers	
(88%)	in	a	permanent	position.	The	proportions	are	slightly	higher	than	the	national	proportions	in	






























Type	of	position	 	 	 	 	
Ongoing/permanent	 80.8	 82.0	 87.9	 73.1	
Contract	3+	years	 0.7	 2.5	 1.2	 9.5	
Contract	2	years	 1.3	 2.2	 1.0	 5.3	
Contract	1	year	 13.5	 9.0	 7.7	 8.3	
Contract	<1	year	 1.0	 1.9	 1.1	 2.0	
Family	leave	Contract	 2.7	 2.4	 1.2	 1.8	
Total	 100.0	 100.0	 100.0	 100.0	
Time	fraction	 	 	 	 	
Part	time	<0.6	FTE	 5.9	 3.8	 2.4	 5.5	
Part	time	0.6-0.9	FTE	 15.0	 21.2	 23.2	 20.4	
Full	time	1.0	FTE	 78.3	 74.6	 73.8	 73.1	
On	leave	 0.8	 0.4	 0.5	 1.0	
Total	 100.0	 100.0	 100.0	 100.0	
	
	
Teachers	 in	 part	 time	 positions	 were	 asked	 about	 their	 time-fraction.	 Table	 2.5	 shows	 that	 the	
majority	(about	80%)	wanted	to	remain	at	their	current	time-fraction	suggesting	that	their	hours	of	
work	 were	 their	 choice.	 Of	 those	 who	 wanted	 to	 change,	 the	 majority	 at	 both	 primary	 and	















Decrease	time-fraction	 6.2	 14.1	 8.9	 8.9	
Retain	current	time-fraction	 80.0	 68.8	 80.8	 86.1	
Increase	time-fraction	 13.8	 17.1	 10.4	 5.0	
Total	 100.0	 100.0	 100.0	 100.0	
	
	



























Paraprofessional	 0.3	 0.4	 0.4	 1.0	
Classroom	teacher	 93.3	 89.3	 87.2	 89.4	
Leading	teacher	 6.4	 10.3	 12.4	 9.5	
Total	 100.0	 100.0	 100.0	 100.0	
	
	
Table	 2.7	 indicates	 the	 proportion	 of	 teachers	 responding	 to	 the	 survey	 by	 the	 year	 levels	 they	
currently	 teach.	 The	majority	 are	 either	 generalist	 primary	 teachers	 (36%)	 or	 secondary	 teachers	



















Secondary	 teachers	 were	 asked	 to	 indicate	 which	 subjects	 they	 taught	 within	 the	 broad	 learning	



























	 Yr	7-10	 Yr	11-12	 Yr	7-10	 Yr	11-12	
The	 Arts	 (Dance,	 Drama,	 Media	 Arts,	 Music,	 Visual	 Arts,	
Visual	Communication,	Design)	 13.6	 9.3	 13.1	 8.9	
English/literacy	 25.3	 16.8	 25.6	 16.9	
Health	and	Physical	Education	 11.7	 6.9	 12.4	 6.9	
The	 Humanities	 (Civics	 and	 Citizenship,	 Economics	 and	
Business,	Geography,	History)	 21.5	 11.8	 22.9	 12.5	
Languages	 6.3	 2.6	 6.1	 2.7	
Mathematics/numeracy	 21.5	 12.8	 24.7	 14.5	
Science	 18.3	 15.0	 21.1	 17.1	
Technologies	(Design	and	Technologies,	Digital	Technologies)	 11.7	 6.2	 12.6	 7.2	
Other	 (e.g.	 Integrated	 Studies,	 Environmental	 Education,	



































In	a	 follow-up	mini-survey	 run	by	 the	Union,	 in	week	 five	of	Term	3,	 teachers	were	asked	a	single	
additional	 question:	 how	 many	 hours	 they	 spent	 on	 all	 job-related	 activities	 in	 the	 past	 week	
(Monday	to	Sunday).	This	additional	question	was	run	separately	as	the	original	survey	had	asked	for	
hours	worked	on	different	activities	 in	a	 typical	week	and	 the	 results,	when	summed	to	achieve	a	







activities	 that	may	not	occur	every	week	 (but	 the	average	 time	when	they	do	occur	 is	 included	as	










week	 (Monday	 to	 Sunday).	 That	 is,	 in	 this	 case,	 teachers	were	 asked	 about	 a	 specific	work	week	
rather	than	to	provide	an	average	number	of	hours	worked	in	a	typical	week,	which	is	the	question	
asked	 in	 the	SiAS	survey.	For	 the	majority	of	 respondents,	 the	 ‘past	week’	would	have	been	week	
five	of	Term	3	(8-14	August).	This	was	unlikely	to	be	an	unusual	working	week	for	most	teachers	–	it	
was	not	right	at	the	beginning	or	end	of	a	term	for	example,	no	national	exams	were	happening,	and	





a	 typical	 week	 in	 the	 SiAS	 surveys,	 which	 were	 48	 hours	 per	 week	 for	 primary	 and	 secondary	
teachers	at	the	national	level	and	45.5	hours	for	primary,	47	hours	for	secondary	at	Victorian	state	
level	 (all	 sectors).20	 That	 said,	 SiAS	 did	 show	 figures	 as	 high	 as	 50.5	 hours	 per	 week	 for	 South	



































Up	to	45	hours	 17.4	 22.2	 19.0	 28.3	
45.1	to	50	hours	 31.1	 25.4	 27.0	 28.3	
50.1	to	55	hours	 23.2	 22.8	 21.1	 24.5	
55.1	to	60	hours	 15.5	 18.5	 17.9	 10.4	
Over	60	hours	 12.9	 11.1	 15.0	 8.5	
Total	 100.0	 100.0	 100.0	 100.0	


































Teachers	were	 asked	 to	 indicate	how	much	 time	 they	 spent	 on	 a	 given	 activity	 in	 a	 typical	week.	
Within	that	week,	they	were	asked	to	consider	three	different	times.	Required	time	is	the	time	they	
are	paid	to	work.	In	the	case	of	a	full-time	teacher,	required	time	is	38	hours	per	week.	Much	of	this	








The	 first	 group	 considered	 are	 full-time	 generalist	 classroom	 primary	 teachers.	 Full-time	 teachers	
were	chosen	as	they	are	a	majority	and	are	most	likely	to	have	a	full	teaching	load.	Leading	teachers	
and	 paraprofessionals	 were	 not	 included.	 Table	 3.3	 shows	 the	 proportion	 of	 full-time	 generalist	
primary	 teachers	undertaking	each	activity	during	 the	 three	 times.	The	 table	 is	 split	 into	 teaching-




face.	 Very	 high	 proportions	 were	 also	 able	 to	 use	 some	 of	 their	 required	 time	 for	 planning	 and	
preparing	(98%),	and	for	developing	and	documenting	lesson	plans	and	units	of	work	(88%).	Planning	
and	 preparing	 was	 also	 undertaken	 by	 a	 large	 majority	 of	 teachers	 during	 evenings	 (93%)	 and	










































Teaching-related	tasks	 	 	 	
Face-to-face	teaching	hours	 100.0	 -	 -	
Planning	and	preparing	(individually	or	collaboratively)	-	include	time	
searching	for	materials,	photocopying	class	materials,	etc.	 98.0	 92.8	 82.6	
Developing	and	documenting	lesson	plans	and/or	units	of	work	 88.3	 79.6	 70.4	
Communicating	with	parents/guardians	(including	digital	
communication)	 79.0	 53.1	 10.0	
Marking	and	tasks	related	to	assessment	 77.8	 81.9	 64.0	
Managing	issues	related	to	your	teaching,	e.g.	chasing	late	
assignments	 54.4	 21.4	 2.0	
Preparing	and	giving	feedback	outside	class	time	(including	via	email)	 52.3	 54.7	 23.9	
Talking	to	students	about	curriculum	content/classroom	work	(other	
than	as	part	of	formal	feedback).	Include	email	correspondence	or	
other	digital	tools	 45.3	 14.8	 4.4	
Other	school	activities	 	 	 	




communication	 82.5	 21.6	 2.0	
All	other	meetings	 80.1	 34.3	 1.0	
All	other	administrative	duties,	including	record-keeping,	reading	and	
responding	to	all	forms	of	digital	communication,	etc.	 75.4	 71.1	 47.8	
Work	related	to	any	specific	additional	duties	you	are	responsible	for,	
including	meetings	and	all	forms	of	digital	communication	related	to	
these	duties	 71.1	 53.6	 22.4	
Mentoring	of	other	teachers,	supervision	of	student	teachers	 54.2	 29.2	 7.2	
Co/extra-curricular	activities	(e.g.	sports	and	clubs)	 35.1	 12.5	 3.1	









Proportionally,	 about	 79	 per	 cent	 of	 required	 time	 is	 spent	 on	 teaching	 (56%	 or	 22	 hours)	 and	




Evenings,	 or	 time	 during	 weekdays	 outside	 of	 required	 hours,	 spent	 working	 averages	 about	 11	









hours).	 The	 time	 is	 primarily	 used	 for	 planning	 and	preparing	 (29%	or	 about	 3	 hours),	 developing	
lesson	plans	(16%	or	about	1.5	hours)	and	marking	(14%	or	about	1.5	hours).	About	29	per	cent	of	



















Teaching-related	tasks	 	 	 	
Face-to-face	teaching	hours	 21.6	 -	 -	
Planning	and	preparing	(individually	or	collaboratively)	-	include	time	
searching	for	materials,	photocopying	class	materials,	etc.	 3.3	 3.5	 2.2	
Developing	and	documenting	lesson	plans	and/or	units	of	work	 2.1	 2.2	 1.9	
Communicating	with	parents/guardians	(including	digital	
communication)	 1.1	 1.0	 0.8	
Marking	and	tasks	related	to	assessment	 1.7	 1.9	 1.6	
Managing	issues	related	to	your	teaching,	e.g.	chasing	late	
assignments	 1.0	 0.9	 -	
Preparing	and	giving	feedback	outside	class	time	(including	via	email)	 1.1	 1.2	 1.0	
Talking	to	students	about	curriculum	content/classroom	work	(other	
than	as	part	of	formal	feedback).	Include	email	correspondence	or	
other	digital	tools	 1.4	 0.9	 0.8	
Other	school	activities	 	 	 	




communication	 1.4	 1.1	 -	
All	other	meetings	 2.1	 1.4	 -	
All	other	administrative	duties,	including	record-keeping,	reading	and	
responding	to	all	forms	of	digital	communication,	etc.	 1.5	 1.6	 1.3	
Work	related	to	any	specific	additional	duties	you	are	responsible	for,	
including	meetings	and	all	forms	of	digital	communication	related	to	
these	duties	 1.7	 1.5	 1.2	
Mentoring	of	other	teachers,	supervision	of	student	teachers	 2.0	 1.5	 -	
Co/extra-curricular	activities	(e.g.	sports	and	clubs)	 1.1	 1.1	 -	




































Teaching-related	tasks	 	 	 	
Face-to-face	teaching	hours	 100.0	 -	 -	
Planning	and	preparing	(individually	or	collaboratively)	-	include	
time	searching	for	materials,	photocopying	class	materials,	etc.	 96.7	 84.8	 73.4	
Managing	issues	related	to	your	teaching,	e.g.	chasing	late	
assignments	 86.3	 28.0	 5.6	
Developing	and	documenting	lesson	plans	and/or	units	of	work	 87.0	 69.0	 54.6	
Talking	to	students	about	curriculum	content/classroom	work	(other	
than	as	part	of	formal	feedback).	Include	email	correspondence	or	
other	digital	tools	 80.2	 43.7	 20.4	
Communicating	with	parents/guardians	(including	digital	
communication)	 78.6	 41.7	 12.2	
Marking	and	tasks	related	to	assessment	 79.8	 81.8	 77.0	
Preparing	and	giving	feedback	outside	class	time	(including	via	
email)	 75.9	 63.3	 39.0	
Other	school	activities	 	 	 	
Yard	duty	and	other	supervisory	roles	 95.9	 4.0	 -	




digital	communication	 80.5	 19.4	 -	
All	other	administrative	duties,	including	record-keeping,	reading	
and	responding	to	all	forms	of	digital	communication,	etc.	 80.7	 56.4	 34.3	
Work	related	to	any	specific	additional	duties	you	are	responsible	
for,	including	meetings	and	all	forms	of	digital	communication	
related	to	these	duties	 71.6	 36.6	 15.2	
Mentoring	of	other	teachers,	supervision	of	student	teachers	 51.0	 16.0	 -	
Additional	duties	–	allocated	time	 44.9	 -	 -	
Co/extra-curricular	activities	(e.g.	sports	and	clubs)	 37.4	 17.0	 3.9	
	
	








The	 proportion	 of	 teachers	 undertaking	 other	 (non-teaching	 related)	 school	 activities	 is	 similar	 to	





just	 over	 18	 hours.	 As	with	 primary	 teachers,	 the	most	 time	 is	 spent	 on	 planning	 and	 preparing,	















Teaching-related	tasks	 	 	 	
Face-to-face	teaching	hours	 18.3	 -	 -	
Planning	and	preparing	(individually	or	collaboratively)	-	include	
time	searching	for	materials,	photocopying	class	materials,	etc.	 3.9	 3.0	 2.2	
Managing	issues	related	to	your	teaching,	e.g.	chasing	late	
assignments	 1.1	 1.0	 -	
Developing	and	documenting	lesson	plans	and/or	units	of	work	 2.3	 2.1	 1.9	
Talking	to	students	about	curriculum	content/classroom	work	(other	
than	as	part	of	formal	feedback).	Include	email	correspondence	or	
other	digital	tools	 1.3	 1.0	 0.8	
Communicating	with	parents/guardians	(including	digital	
communication)	 1.1	 1.0	 0.8	
Marking	and	tasks	related	to	assessment	 2.2	 2.5	 2.6	
Preparing	and	giving	feedback	outside	class	time	(including	via	
email)	 1.4	 1.3	 1.2	
Other	school	activities	 	 	 	
Yard	duty	and	other	supervisory	roles	 1.1	 -	 -	




digital	communication	 1.5	 1.1	 -	
All	other	administrative	duties,	including	record-keeping,	reading	
and	responding	to	all	forms	of	digital	communication,	etc.	 1.7	 1.5	 1.2	
Work	related	to	any	specific	additional	duties	you	are	responsible	
for,	including	meetings	and	all	forms	of	digital	communication	
related	to	these	duties	 2.1	 1.6	 1.3	
Mentoring	of	other	teachers,	supervision	of	student	teachers	 1.6	 1.3	 -	
Additional	duties	–	allocated	time	 2.6	 -	 -	
Co/extra-curricular	activities	(e.g.	sports	and	clubs)	 1.4	 1.8	 -	
	
	
Proportionally,	 about	 76	 per	 cent	 of	 required	 time	 is	 spent	 on	 teaching	 (about	 18	 hours)	 and	
teaching-related	 activities	 (about	 11	 hours),	 and	 24	 per	 cent	 on	 other	 activities	 (about	 9	 hours).	








79	 per	 cent	 of	 this	 time	 (7.5	 hours)	 is	 spent	 on	 teaching-related	 tasks,	 particularly	 planning	 and	
preparing	 (25%	 or	 about	 2.5	 hours)	 and	marking	 and	 assessment	 (20%	 or	 about	 2	 hours).	 Of	 the	































of	 teaching	 in	 this	 subject	 area’.	 To	 account	 for	 professional	 development	 and	 experience	 the	
question	went	on	to	ask	that	if	teachers	had	been	teaching	a	subject	‘for	two	years	or	more	and	feel	





and	 years	 11-12.	Areas	outside	 the	 learning	 areas,	which	would	 include	environmental	 education,	
Library,	VET	and	VCAL,	had	 the	highest	number	of	 teachers	 teaching	out-of-field	at	over	one	 third	

























































Table	 3.9	 then	 shows	 the	 proportion	 of	 teachers	 teaching	 out-of-field	 based	 on	 their	 years	 of	
experience	 and	 years	 at	 their	 current	 school.	 The	 results	 are	 similar	 to	 those	 noted	 in	 further	
analysis	of	SiAS	2013,	with	the	highest	proportion	of	out-of-field	teaching	(41%)	amongst	those	with	
the	 least	 experience,	 of	 two	 years	 or	 less.	 Given	 that	 the	 question	 asked	 took	 into	 account	
experience	and	additional	education,	it	is	interesting	to	note	that	one	fifth	of	those	with	more	than	
















































This	 chapter	 considers	 teachers’	 views	 about	 their	 workload,	 its	 impact	 and	management.	 These	
perceptions	are	considered	 in	the	 light	of	 the	average	hours	worked,	and	by	socioeconomic	status	













and	work.	Around	90	per	 cent	 of	 teachers	 indicated	 that	 their	workload	 at	 some	 stage	has	had	 a	
negative	effect	on	their	quality	of	 teaching.	 Just	over	one	third	of	 teachers	 in	all	 schools	 indicated	
that	their	workload	often	or	nearly	always	adversely	affected	their	health.	About	half	of	secondary	





































My	workload	is	manageable	 Never/seldom	 20.6	 24.1	 21.7	
Sometimes	 57.9	 57.5	 57.9	
Often	 18.9	 15.8	 17.6	
Nearly	always/always	 2.7	 2.6	 2.8	
I	have	a	good	balance	between	home	and	
work	
Never/seldom	 27.7	 28.7	 27.5	
Sometimes	 51.4	 52.3	 52.1	
Often	 17.4	 15.5	 16.8	
Nearly	always/always	 3.5	 3.4	 3.6	
My	workload	at	school	has	a	negative	effect	
on	the	quality	of	my	teaching	
Never/seldom	 12.3	 8.6	 11.0	
Sometimes	 52.2	 42.2	 47.6	
Often	 24.9	 31.6	 27.7	
Nearly	always/always	 10.6	 17.6	 13.7	
I	think	about	leaving	the	teaching	profession	 Never/seldom	 27.2	 24.4	 26.0	
Sometimes	 39.8	 40.8	 40.4	
Often	 22.7	 23.8	 23.0	
Nearly	always/always	 10.3	 11.0	 10.7	
I	look	forward	to	the	school	day	 Never/seldom	 4.0	 6.6	 5.3	
Sometimes	 35.0	 44.9	 39.4	
Often	 41.7	 37.0	 39.4	




Never/seldom	 6.8	 4.8	 6.0	
Sometimes	 38.2	 33.4	 36.1	
Often	 41.7	 44.4	 42.8	
Nearly	always/always	 13.4	 17.4	 15.1	
My	workload	adversely	affects	my	health	 Never/seldom	 14.1	 13.0	 13.6	
Sometimes	 50.5	 49.5	 50.3	
Often	 25.3	 25.6	 25.2	
Nearly	always/always	 10.1	 11.9	 10.9	
I	have	enough	time	to	ensure	that	the	vast	
majority	of	my	lessons	are	well	planned	
Never/seldom	 16.5	 27.6	 21.6	
Sometimes	 51.4	 52.3	 51.7	
Often	 25.5	 16.4	 21.4	
Nearly	always/always	 6.6	 3.7	 5.3	
I	am	expected	to	deliver	too	much	
curriculum	content	curriculum	content	
Never/seldom	 8.8	 8.9	 9.1	
Sometimes	 25.9	 32.4	 29.3	
Often	 31.9	 34.5	 33.0	
Nearly	always/always	 33.4	 24.1	 28.6	
The	Performance	and	Development	
process/review	takes	up	a	lot	of	time	
Never/seldom	 9.5	 5.8	 8.1	
Sometimes	 34.2	 27.4	 31.2	
Often	 32.0	 33.6	 32.7	




Never/seldom	 37.8	 44.5	 40.7	
Sometimes	 46.3	 43.4	 44.7	
Often	 13.2	 9.7	 11.8	


















few	teachers	 (15-20%)	 felt	 that	 they	had	been	able	 to	provide	 timely	and	useful	 feedback	 to	 their	
students	about	their	learning.	
Table	4.2:	Extent	teachers	have	been	able	to	undertake	teaching	tasks	this	year,	by	school	type	









know	your	students	as	well	as	you	need	to	 71.7	 60.6	 77.6	
select	appropriate	and	interesting	teaching	and	learning	
resources	 68.4	 65.3	 62.2	
teach	as	well	as	you	can		 68.1	 59.8	 67.1	
meet	the	needs	of	students	who	are	struggling	with	their	
learning	 65.4	 53.0	 63.9	
meet	the	needs	of	highly	motivated	students	 62.4	 52.5	 59.5	
meet	the	needs	of	students	who	are	less	motivated	to	learn	 59.8	 51.4	 67.8	
share	and	analyse	with	colleagues:	teaching	resources,	
teaching	activities,	pedagogy,	student	work	 57.7	 53.8	 60.3	
set	challenging	and	worthwhile	learning	goals	for	your	students	 58.2	 48.4	 49.9	
implement	suitable	and	engaging	learning	activities	to	meet	
learning	goals	 46.2	 42.9	 47.1	
meet	your	students’	individual	learning	needs	 51.3	 33.5	 62.8	
plan	effectively	to	meet	your	students’	individual	learning	
needs	 48.7	 26.2	 55.5	
keep	up	with	professional	reading	and	research	in	your	field	of	
teaching	 42.6	 34.7	 35.8	
develop	your	professional	expertise	as	a	teacher	 38.8	 29.9	 41.5	
monitor	and	assess	student	progress	effectively	 38.9	 27.0	 54.3	
reflect	on	and	evaluate	the	quality	of	your	teaching	 36.6	 29.8	 36.5	
manage	student	behaviour	effectively	 34.9	 21.3	 49.6	
provide	timely	and	useful	feedback	to	your	students	about	
their	learning	 19.6	 14.7	 19.2	
	
	
Table	4.3	 shows	 the	extent	 that	primary	 teachers	have	been	able	 to	undertake	 teaching	 tasks,	 by	






















know	your	students	as	well	as	you	need	to	 72.5	 71.8	 70.8	
select	appropriate	and	interesting	teaching	and	learning	resources	 67.8	 67.1	 70.2	
teach	as	well	as	you	can		 68.5	 68.0	 67.8	
meet	the	needs	of	students	who	are	struggling	with	their	learning	 65.3	 65.1	 65.7	
meet	the	needs	of	highly	motivated	students	 63.0	 61.5	 62.8	
share	and	analyse	with	colleagues:	teaching	resources,	teaching	activities,	
pedagogy,	student	work	 57.3	 55.9	 60.0	
meet	the	needs	of	students	who	are	less	motivated	to	learn	 59.4	 60.6	 59.2	
set	challenging	and	worthwhile	learning	goals	for	your	students	 58.7	 59.0	 57.0	
meet	your	students’	individual	learning	needs	 52.8	 51.4	 49.9	
plan	effectively	to	meet	your	students’	individual	learning	needs	 49.4	 49.1	 47.6	
implement	suitable	and	engaging	learning	activities	to	meet	learning	goals	 47.4	 45.8	 45.7	
keep	up	with	professional	reading	and	research	in	your	field	of	teaching	 45.6	 40.8	 41.9	
develop	your	professional	expertise	as	a	teacher	 40.7	 37.3	 38.8	
monitor	and	assess	student	progress	effectively	 40.8	 39.3	 37.1	
reflect	on	and	evaluate	the	quality	of	your	teaching	 38.9	 35.7	 35.8	
manage	student	behaviour	effectively	 34.5	 35.7	 34.4	






select	appropriate	and	interesting	teaching	and	learning	resources	 58.4	 63.4	 73.1	
teach	as	well	as	you	can		 55.6	 59.6	 63.7	
know	your	students	as	well	as	you	need	to	 61.3	 58.1	 62.4	
meet	the	needs	of	students	who	are	struggling	with	their	learning	 51.3	 51.1	 56.0	
share	and	analyse	with	colleagues:	teaching	resources,	teaching	activities,	
pedagogy,	student	work	 51.9	 53.4	 55.9	
meet	the	needs	of	highly	motivated	students	 50.3	 51.5	 55.3	
meet	the	needs	of	students	who	are	less	motivated	to	learn	 49.2	 50.4	 54.2	
set	challenging	and	worthwhile	learning	goals	for	your	students	 47.3	 47.6	 50.0	
implement	suitable	and	engaging	learning	activities	to	meet	learning	goals	 40.7	 42.5	 45.5	
keep	up	with	professional	reading	and	research	in	your	field	of	teaching	 32.3	 34.7	 36.6	
meet	your	students’	individual	learning	needs	 32.7	 33.5	 34.4	
develop	your	professional	expertise	as	a	teacher	 29.7	 28.9	 31.3	
reflect	on	and	evaluate	the	quality	of	your	teaching	 30.1	 28.9	 30.4	
monitor	and	assess	student	progress	effectively	 25.7	 26.8	 27.8	
plan	effectively	to	meet	your	students’	individual	learning	needs	 25.3	 26.0	 27.4	
manage	student	behaviour	effectively	 18.6	 21.6	 23.1	







specific	week	 it	 is	 not	necessarily	 the	 case	 that	 these	hours	 relate	 to	how	 teachers	perceive	 their	
workload	overall.	
	
Teachers	may	work	 longer	hours	 in	order	 to	 ensure	 that	 those	 aspects	of	 their	 teaching	 role	 that	
they	do	not	have	time	to	complete	within	working	hours	are	still	completed.	Some	teachers	working	
longer	hours	may	consider	that	they	are	able	to	achieve	to	their	satisfaction	within	that	time.	Others	
may	 feel	 that,	 even	working	 long	hours,	 they	are	unable	 to	achieve	 to	 their	 satisfaction.	Teachers	



























teach	as	well	as	you	can		 86.6	 80.0	 77.1	 83.5	 71.4	
know	your	students	as	well	as	you	need	to	 85.2	 84.2	 81.8	 85.3	 78.2	
meet	the	needs	of	students	who	are	struggling	with	
their	learning	 84.3	 77.1	 74.7	 79.3	 76.3	
meet	the	needs	of	highly	motivated	students	 82.5	 74.0	 73.7	 79.0	 74.5	
meet	the	needs	of	students	who	are	less	motivated	to	
learn	 76.8	 71.3	 71.6	 79.1	 70.3	
select	appropriate	and	interesting	teaching	and	learning	
resources	 83.5	 80.3	 79.2	 77.9	 79.5	
set	challenging	and	worthwhile	learning	goals	for	your	
students	 83.3	 73.1	 73.1	 71.0	 70.1	
share	and	analyse	with	colleagues:	teaching	resources,	
teaching	activities,	pedagogy,	student	work	 76.1	 69.6	 66.5	 69.1	 59.5	
meet	your	students’	individual	learning	needs	 70.0	 64.0	 60.3	 63.3	 56.9	
plan	effectively	to	meet	your	students’	individual	
learning	needs	 66.7	 61.8	 55.8	 62.7	 51.5	
implement	suitable	and	engaging	learning	activities	to	
meet	learning	goals	 65.6	 62.5	 59.3	 57.7	 49.6	
keep	up	with	professional	reading	and	research	in	your	
field	of	teaching	 68.5	 52.6	 52.6	 56.6	 45.2	
develop	your	professional	expertise	as	a	teacher	 56.5	 46.9	 43.2	 48.5	 44.0	
monitor	and	assess	student	progress	effectively	 52.5	 46.2	 41.7	 45.7	 41.3	
manage	student	behaviour	effectively	 48.4	 38.5	 41.3	 43.0	 37.5	
reflect	on	and	evaluate	the	quality	of	your	teaching	 50.9	 42.3	 40.2	 49.3	 35.8	
provide	timely	and	useful	feedback	to	your	students	


























teach	as	well	as	you	can		 81.4	 75.6	 77.8	 74.2	 64.1	
know	your	students	as	well	as	you	need	to	 76.1	 74.9	 75.7	 76.0	 67.7	
select	appropriate	and	interesting	teaching	and	learning	
resources	 75.8	 76.3	 76.5	 78.3	 68.6	
meet	the	needs	of	students	who	are	struggling	with	
their	learning	 70.3	 66.7	 70.5	 68.2	 60.9	
meet	the	needs	of	students	who	are	less	motivated	to	
learn	 64.7	 66.7	 69.9	 64.6	 64.1	
share	and	analyse	with	colleagues:	teaching	resources,	
teaching	activities,	pedagogy,	student	work	 72.8	 62.5	 64.5	 65.2	 59.0	
meet	the	needs	of	highly	motivated	students	 65.7	 64.9	 67.4	 70.7	 62.1	
set	challenging	and	worthwhile	learning	goals	for	your	
students	 66.4	 58.0	 69.9	 71.7	 57.4	
implement	suitable	and	engaging	learning	activities	to	
meet	learning	goals	 57.7	 52.2	 55.6	 59.4	 46.2	
meet	your	students’	individual	learning	needs	 38.5	 36.6	 40.9	 39.0	 35.6	
keep	up	with	professional	reading	and	research	in	your	
field	of	teaching	 41.4	 40.3	 42.5	 45.0	 37.8	
plan	effectively	to	meet	your	students’	individual	
learning	needs	 26.4	 27.5	 27.7	 33.1	 28.9	
reflect	on	and	evaluate	the	quality	of	your	teaching	 63.8	 30.3	 36.0	 37.8	 38.4	
develop	your	professional	expertise	as	a	teacher	 35.0	 33.5	 36.8	 33.3	 33.7	
monitor	and	assess	student	progress	effectively	 33.1	 27.0	 29.9	 36.0	 24.7	
manage	student	behaviour	effectively	 24.3	 20.9	 22.4	 25.8	 15.2	
provide	timely	and	useful	feedback	to	your	students	






Teachers	 were	 provided	 with	 a	 list	 of	 10	 suggestions	 that	 could	 potentially	 make	 their	 workload	
more	manageable	and	were	asked	to	 indicate	the	extent	to	which	they	felt	each	suggestion	would	
assist	them.	Responses	were	on	a	Likert	scale	from	1	(Not	at	all)	to	5	(To	a	great	extent).	Table	4.7	




with	workload	management	 to	a	great	extent	by	over	90	per	 cent	of	 secondary	 teachers.	The	 top	
suggestion	 for	 primary	 and	 special	 school	 teachers	 was	 to	 reduce	 the	 number	 of	 government	
initiatives,	 in	 the	 context	 of	 a	 flow	 of	 initiatives	 replacing	 others	 and	 requiring	 change.	 The	 third	



















classroom	observation	 86.3	 90.3	 83.1	
Reduce	the	number	of	government	initiatives	(e.g.	changing	requirements	
in	areas	such	as	curriculum,	assessment	and	reporting)	 89.1	 85.9	 87.0	
Reduce	bureaucracy	(e.g.	extent	of	monitoring,	testing,	recording,	
reporting	and	accountability	practices)	 85.3	 82.2	 82.2	
More	teaching	assistants	 81.4	 61.5	 69.7	
Smaller	class	sizes	 73.1	 64.5	 53.2	
More	teachers	 70.2	 66.1	 63.5	
Better	use	of	ICT	to	improve	access	to,	and	prevent	replication	of,	data	 69.2	 65.0	 72.4	
Policies	reducing	and	managing	all	forms	of	digital	communication	 58.1	 59.9	 56.6	
Fewer	face-to-face	teaching	hours	per	week	 46.6	 68.6	 44.4	
Greater	clarity	about	teaching	roles	and	responsibilities	 46.1	 47.0	 46.9	
	
	













observation	 86.1	 86.9	 86.1	
Reduce	the	number	of	government	initiatives	(e.g.	changing	requirements	in	
areas	such	as	curriculum,	assessment	and	reporting)	 88.8	 89.4	 89.1	
Reduce	bureaucracy	(e.g.	extent	of	monitoring,	testing,	recording,	reporting	
and	accountability	practices)	 84.6	 85.6	 85.7	
More	teaching	assistants	 80.1	 82.5	 81.3	
Smaller	class	sizes	 71.2	 74.5	 73.4	
More	teachers	 69.0	 72.6	 68.8	
Better	use	of	ICT	to	improve	access	to,	and	prevent	replication	of,	data	 69.3	 69.2	 69.0	
Policies	reducing	and	managing	all	forms	of	digital	communication	 56.6	 58.2	 59.3	
Fewer	face-to-face	teaching	hours	per	week	 45.4	 48.2	 46.2	
Greater	clarity	about	teaching	roles	and	responsibilities	 47.0	 45.4	 46.1	
	
	

















observation	 88.5	 91.4	 91.1	
Reduce	the	number	of	government	initiatives	(e.g.	changing	requirements	in	
areas	such	as	curriculum,	assessment	and	reporting)	 86.2	 87.1	 84.5	
Reduce	bureaucracy	(e.g.	extent	of	monitoring,	testing,	recording,	reporting	
and	accountability	practices)	 81.2	 82.9	 82.8	
More	teaching	assistants	 65.5	 61.2	 58.6	
Smaller	class	sizes	 65.4	 64.1	 64.2	
More	teachers	 68.6	 64.9	 65.1	
Better	use	of	ICT	to	improve	access	to,	and	prevent	replication	of,	data	 66.7	 65.4	 62.7	
Policies	reducing	and	managing	all	forms	of	digital	communication	 57.2	 59.5	 62.6	
Fewer	face-to-face	teaching	hours	per	week	 66.5	 66.9	 72.4	








overall	proportion	of	 teachers	who	ticked	each	task.	The	most	commonly	 ticked	task,	 indicated	by	
over	half	of	teachers	from	all	school	types	was	planning	effectively	to	meet	the	 individual	 learning	














Planning	effectively	to	meet	your	students’	individual	learning	needs	 57.8	 54.4	 59.5	
Meeting	the	needs	of	students	who	are	struggling	with	their	learning	 54.4	 47.3	 35.7	
Implementing	suitable	and	engaging	learning	activities	to	meet	learning	
goals	 38.1	 39.6	 49.0	
Selecting	appropriate	and	interesting	teaching	and	learning	resources	 31.8	 39.0	 40.7	
Monitoring	and	assessing	student	progress	more	effectively	 37.5	 31.4	 41.0	
Providing	timely	and	useful	feedback	to	your	students	about	their	learning	 29.9	 42.6	 6.8	
Meeting	the	needs	of	highly	motivated	students	 30.7	 32.3	 10.6	
Getting	to	know	your	student’s	individual	learning	needs	better	 26.5	 29.6	 28.4	
Meeting	the	needs	of	students	who	are	less	motivated	to	learn	 26.3	 27.7	 26.4	
Setting	challenging	and	worthwhile	learning	goals	for	your	students	 28.9	 24.5	 22.6	
Developing	your	professional	expertise	as	a	teacher	 28.3	 22.1	 28.9	
Keeping	up	with	professional	reading	and	research	in	your	field	of	teaching	 22.8	 20.6	 30.2	
Sharing	and	analysing	students’	work	with	colleagues	 20.8	 21.7	 26.4	
Reflecting	on	and	evaluating	the	quality	of	your	teaching	 14.6	 16.7	 16.1	
Managing	student	behaviour	more	effectively	 13.8	 13.9	 28.4	





It	 is	 the	case	 that	effective	planning	 to	meet	 individual	 learning	needs	covers	 several	of	 the	other	
tasks	 in	 the	 table,	 including	meeting	 the	 needs	 of	 struggling,	 less	 and	 highly	motivated	 students,	






Teachers	were	 asked	 about	 their	work	 environment,	 including	 how	 engaged	 in	 and	 satisfied	 they	
were	with	 their	 work,	 how	well	 supported	 they	 felt,	 whether	 they	were	 dealing	with	 challenging	
behaviour	from	students	and	parents,	and	the	extent	to	which	they	were	stressed	or	struggling	with	
the	demands	of	 the	 job.	The	questions	were	asked	on	a	5-point	 scale	 (0	Never,	1	Almost	never,	2	
Sometimes,	3	Fairly	often,	4	Very	often).	
	
The	 results	 are	 shown	 in	 Table	 4.11,	 which	 reports	 the	 proportion	 of	 teachers	 indicating	 3	 Fairly	
often	or	4	Very	often.	Almost	three	quarters	of	teachers	have	felt	stressed	by	work	in	the	last	month	
fairly	often	or	very	often,	and	two	thirds	often	 felt	 that	work	 requirements	were	piling	up	so	high	













In	the	last	month,	how	often	have	you	felt	satisfied	by	your	work?	 48.0	 39.2	 54.4	
In	the	last	month,	how	often	have	you	felt	engaged	in	your	work?	 60.1	 57.6	 67.6	
In	the	last	month,	how	often	have	you	felt	supported	by	your	
colleagues?	 69.8	 63.5	 71.7	
In	the	last	month,	how	often	have	you	felt	supported	by	the	school	
leadership?	 45.1	 32.8	 44.4	
In	the	last	month,	how	often	have	you	felt	stressed	by	work?	 72.3	 73.0	 66.7	
In	the	last	month,	how	often	have	you	felt	work	requirements	were	
piling	up	so	high	that	you	could	not	overcome	them?	 62.6	 64.1	 55.8	
In	the	last	month,	how	often	have	you	had	to	deal	with	challenging	
behaviour	from	parents?	 22.1	 16.6	 25.3	
In	the	last	month,	how	often	have	you	had	to	deal	with	challenging	
student	behaviour?	 56.7	 54.3	 85.3	
In	the	last	month,	how	often	have	you	felt	that	you	were	on	top	of	
things	at	work?	 21.2	 19.1	 27.5	
In	the	last	month,	how	often	have	you	felt	confident	about	your	













This	 chapter	 looks	 at	 the	 workload	 of	 Principal	 Class	 staff,	 particularly	 Assistant	 Principals	 and	
Principals	 at	 primary	 and	 secondary	 schools.	 The	 chapter	 first	 considers	 demographics	 before	








at	 a	 school	 and	 this	 is	 reflected	 in	 the	proportions	of	 respondents	by	 role	presented	 in	Table	5.1.	
























	 Proportion	in	survey	 	 Average	age	(years)	
	 Male	%	 Female	%	 	 Male	 Female	
Primary	 35.4	 64.6	 	 49.6	 51.9	
Primary	and	Secondary	 37.0	 63.0	 	 49.4	 50.0	
Secondary	 48.9	 51.1	 	 49.9	 51.2	
Specialist	school	 25.0	 75.0	 	 50.8	 55.2	








5.3.	Primary	schools	are	generally	smaller	 than	secondary	schools	and	are	more	 likely	 to	have	 just	










	 %	 %	 %	 %	
Assistant	Principal	 48.3	 65.8	 68.2	 41.8	
School	Principal	 51.7	 34.2	 31.8	 58.2	




in	 the	majority	 in	 leadership	 positions	 with	 the	 exception	 of	 Assistant	 Principals	 at	 primary	 level	
(62%).	 By	 the	 2013	 survey,	 males	 were	 only	 in	 the	 majority	 as	 Principals	 of	 secondary	 schools	
(58%).29	 The	 proportions	 represented	 in	 this	 survey	 are	 similar,	 as	 shown	 in	 Table	 5.4.	 There	 is	 a	
balance	of	about	half	and	half	at	secondary	level	in	both	roles.	At	primary	level,	one	in	five	Assistant	


























Assistant	Principal	 20.7	 79.3	 32.0	 68.0	 49.1	 50.9	 17.4	 82.6	
School	Principal	 38.7	 61.3	 53.8	 46.2	 50.7	 49.3	 28.1	 71.9	
Total	 30.1	 69.9	 39.5	 60.5	 49.6	 50.4	 23.6	 76.4	
	
	
Government	 data	 show	 that	 the	 largest	 proportion	 of	 Principal-class	 staff	 were	 in	 the	 50-59	 age	











































Assistant	Principal	 45.8	 50.7	 44.5	 48.1	 48.4	 49.3	 46.5	 55.2	
School	Principal	 52.7	 54.1	 53.6	 54.2	 53.9	 55.3	 51.8	 56.0	
Total	 50.5	 52.2	 48.7	 49.7	 50.2	 51.2	 50.2	 55.7	
	
	
The	 Principal	 Health	 and	Wellbeing	 survey	 found	 that,	 nationally,	 ‘a	 disproportionate	 number	 of	
women	[were]	in	lower	paid	roles’.32	This	was	not	borne	out	amongst	the	Principal-class	in	Victorian	
government	 schools.	 As	 Figure	 1	 shows,	 female	Assistant	 Principals	 in	 primary	 schools	 had	higher	
proportions	 in	 salary	 ranges	 2	 and	 4	 and	 a	 lower	 proportion	 in	 the	 lowest	 range.	 This	 may	










At	 the	Principal	 level,	 Figure	2	 shows	 that	proportionally,	 female	Principals	 at	primary	 schools	 are	
paid	at	a	higher	salary	range	than	their	male	counterparts.	Over	one	third	of	male	Principals	are	at	
salary	range	1	whereas	over	one	third	of	female	Principals	are	at	salary	range	3.	The	differences	in	
salary	 range	 at	 secondary	 level	 favour	 males	 slightly,	 although	 for	 both	 genders,	 over	 half	 of	














Male	 Female	 Male	 Female	
Primary	AP	 Secondary	AP	
Assistant	Principal	salary	range	by	gender	and	school	level	










Principal-class	 staff	 were	 asked	 how	 many	 hours	 they	 worked	 on	 average	 per	 weekday	 and	 per	
weekend	in	term	time	and	during	the	holidays.	Table	5.6	shows	that	Principal-class	school	staff	work	
about	10.5	hours	per	weekday	during	term	time	and	about	five	hours	over	the	weekend.	Using	these	





















Assistant	Principal	 10.4	 2.7	 4.9	 1.5	
Campus	Principal	 10.3	 3.5	 4.9	 1.5	
Small	school	teaching	Principal	 10.1	 3.0	 4.8	 1.9	
School	Principal	 10.7	 3.0	 5.2	 1.4	
Total	 10.5	 2.9	 5.0	 1.5	
	
	
Table	 5.7	 provides	 additional	 disaggregation	 of	 average	 hours	 by	 school	 level,	 for	 primary	 and	













Male	 Female	 Male	 Female	
Primary	Principal	 Secondary	Principal	
Principal	salary	range	by	gender	and	school	level	









Primary	 Secondary	 Primary	 Secondary	
Hours	per	day:	school	term	 10.4	 10.5	 10.7	 10.9	
Hours	per	weekend:	school	term	 4.8	 5.1	 5.1	 5.4	
Hours	per	day:	school	holiday	 2.4	 3.0	 2.8	 3.3	
Hours	per	weekend:	school	holiday	 1.4	 1.6	 1.5	 1.3	
	
	
Principals	 were	 also	 asked	 how	many	 hours	 they	 spent	 on	 all	 school-related	 activities	 in	 the	 last	
week	(Monday	to	Sunday).	The	average	responses	for	those	who	worked	full-time,	shown	in	Table	
5.8,	 are	 slightly	 higher	 than	 those	 calculated	 from	 the	 averaged	 daily	 hours	 (see	 previous	




























































Principals	were	also	asked	 to	 indicate	what	proportion	of	 their	 time	was	 spent	on	different	 tasks.	
Table	 5.10	 provides	 results	 for	 Assistant	 Principals	 and	 Principals	 at	 primary	 and	 secondary	 levels	
while	Table	5.11	provides	results	for	primary	teaching	Principals	in	small	schools.	
	
Administration	 is	 the	most	 prominent	 task	 for	 both	 Principals	 and	Assistant	 Principals,	 at	 primary	
and	 secondary	 levels,	 taking	 up	 about	 one	 third	 of	 their	 work	 time.	 This	 differs	 for	 teaching	
Principals	at	small	 schools,	who	spend	about	one	third	of	 their	 time	on	teaching-related	tasks	and	















Internal	administrative	tasks	 34.7	 37.9	 31.1	 31.6	
Curriculum	and	teaching-related	tasks	 21.0	 21.4	 15.7	 18.9	
Compliance	requirements	from	regional,	state	or	national	
education	authorities	 12.2	 21.4	 18.1	 18.9	
Representing	the	school	at	meetings,	in	the	community	
and	networking	 9.0	 9.8	 9.3	 13.4	
Public	relations	and	fundraising	 6.2	 4.4	 6.5	 5.8	
Occupational	Health	and	Safety	compliance	 5.7	 5.0	 8.1	 5.1	
Grounds	and	maintenance	 6.2	 6.2	 7.6	 5.2	




































aspects	 of	 their	 workload,	 and	 some	 questions	 about	 health	 and	 wellbeing.	 Results	 for	 Assistant	
Principals	and	Principals	 in	primary	and	secondary	schools	are	presented	 in	Table	5.12.	About	one	
quarter	of	principals	 felt	 that	 their	workload	was	manageable	often	or	 always,	 except	 for	primary	
school	 principals,	 of	 whom	 less	 than	 one	 fifth	 felt	 that	 their	 workload	 was	manageable	 often	 or	
always.	 Over	 three	 quarters	 felt	 at	 most	 that	 their	 workload	 was	 only	 manageable	 sometimes.	













are	 able	 to	 spend	 a	 reasonable	 amount	 of	 time	 leading	 teaching	 and	 learning	 often	 or	 always	
compared	with	39	per	cent	of	secondary	Principals.	Assistant	Principals	are	slightly	higher	than	their	
Principals	 (37%	 primary,	 42%	 secondary);	 a	 higher	 proportion	 of	 secondary	 principals	 are	 able	 to	
spend	time	leading	teaching	than	at	the	primary	level.	
	

























My	workload	is	manageable	 23.4	 27.0	 17.9	 25.3	
I	have	a	good	balance	between	home	and	work	 21.8	 22.2	 18.1	 20.3	
My	workload	adversely	affects	my	health	 22.3	 24.4	 28.8	 24.0	
I	think	about	leaving	the	teaching	profession	 21.7	 24.5	 27.1	 21.6	
I	think	about	relinquishing	my	role	as	principal/assistant	
principal	 16.0	 21.4	 22.7	 14.7	
I	look	forward	to	the	school	day	 76.5	 66.9	 72.5	 81.3	
I	spend	a	reasonable	amount	of	time	on	leading	teaching	
and	learning	at	my	school	 36.9	 42.4	 22.1	 38.7	
I	have	enough	time	to	provide	necessary	professional	
support	for	my	colleagues	 14.6	 20.8	 11.7	 21.3	
The	majority	of	my	work	day	is	spent	managing	school	
administration	requirements	 76.7	 72.5	 84.7	 72.0	
I	spend	more	time	than	I	used	to	on	compliance	
requirements	 67.0	 62.9	 84.7	 72.0	
	
	






















up	a	lot	of	time	 35.4	 34.4	 44.8	 28.0	
My	Performance	and	Development	process/review	
improves	the	way	I	lead	my	school	 36.3	 38.8	 31.1	 37.8	
The	staff	Performance	and	Development	process/review	
takes	up	a	lot	of	time	 69.4	 61.9	 81.1	 69.3	
The	staff	Performance	and	Development	process/review	
improves	staff	performance	at	my	school	 45.4	 44.4	 48.6	 46.7	
	
	
Primary	 and	 secondary	 principal	 proportions	 differed	 in	 this	 area.	 A	 higher	 proportion	 of	 primary	
Principals	felt	that	their	performance	and	development	review	regularly	takes	up	a	lot	of	time	(45%)	
compared	to	their	secondary	counterparts	(28%).	About	the	same	proportion	of	secondary	principals	
(38%)	 as	 secondary	Assistant	 Principals	 (39%)	 felt	 that	 the	 review	often	 or	 always	 improved	 their	







compared	 to	 69	per	 cent	 of	 secondary	 Principals,	 and	 about	 half	 of	 primary	 (49%)	 and	 secondary	









on	 a	 5-point	 likert	 scale	where	 1=’Not	 at	 all’	 and	 5=’To	 a	 great	 extent’.	 Responses	 differ	 in	 some	














AP	%	 Prin	%	 AP	%	 Prin	%	
An	increased	budget	 88.1	 90.2	 84.3	 91.9	
Simplified	compliance	requirements	 92.5	 94.0	 81.0	 87.8	
More	specialist	staff	for	student	wellbeing	work	 92.0	 86.4	 83.7	 82.4	
More	administrative	support	 82.0	 86.0	 80.9	 77.0	
An	increased	capacity	to	attract	and	retain	effective	teachers	 75.1	 63.6	 90.8	 80.8	
More	teacher	aides	 82.1	 74.0	 58.2	 68.9	
More	staff	at	leadership	level	 67.0	 80.5	 56.9	 70.3	
Better	facilities	 61.4	 70.1	 68.0	 82.4	
Greater	regional	or	departmental	support	 73.5	 71.2	 66.7	 60.8	
Fewer/more	strategic	Departmental	communications	 67.5	 74.4	 58.9	 73.0	
More	teachers	 64.8	 63.8	 62.1	 68.9	
Better	access	to	ICT	and	school	ICT	networks	 55.0	 56.3	 52.3	 58.1	





simplified	 compliance	 requirements	 and	 an	 increased	 budget	 are	 the	 two	 items	 considered	most	
likely	to	assist	in	making	principal	workload	more	manageable,	with	overall	response	rates	above	90	
per	 cent.	 In	 most	 cases,	 there	 are	 only	 small	 difference	 between	 schools	 serving	 different	 SES	
communities	 at	 the	 primary	 level.	 The	 most	 notable	 difference,	 though	 considered	 the	 least	
effective	overall	is	greater	community	involvement	in	the	school,	where	over	half	of	principals	in	low	




















Simplified	compliance	requirements	 92.7	 96.0	 91.8	 93.7	
An	increased	budget	 89.3	 91.6	 89.9	 90.4	
More	specialist	staff	for	student	wellbeing	work	 87.6	 88.2	 85.4	 87.2	
More	administrative	support	 79.0	 85.2	 83.5	 82.7	
More	teacher	aides	 71.9	 80.2	 79.7	 77.3	
Greater	regional	or	departmental	support	 71.8	 75.9	 69.0	 72.5	
More	staff	at	leadership	level	 71.2	 71.4	 70.7	 71.1	
Fewer/more	strategic	Departmental	communications	 71.8	 70.8	 65.8	 69.6	
An	increased	capacity	to	attract	and	retain	effective	teachers	 71.9	 60.1	 69.2	 66.7	
More	teachers	 58.8	 60.9	 68.6	 62.4	
Better	facilities	 61.2	 59.6	 65.8	 62.0	
Better	access	to	ICT	and	school	ICT	networks	 55.2	 51.7	 57.6	 54.6	
Greater	community	involvement	in	the	school	 53.9	 42.1	 32.1	 43.0	
	
	
At	 the	secondary	 level,	as	well	as	greater	community	 involvement,	 there	 is	a	notable	difference	 in	
















An	increased	budget	 86.9	 88.0	 87.2	 87.4	
An	increased	capacity	to	attract	and	retain	effective	teachers	 95.2	 90.7	 77.4	 87.3	
More	specialist	staff	for	student	wellbeing	work	 83.3	 88.0	 78.7	 83.0	
Simplified	compliance	requirements	 79.8	 85.3	 81.9	 82.2	
More	administrative	support	 76.2	 83.8	 76.6	 78.6	
Better	facilities	 66.7	 82.7	 70.2	 72.7	
Greater	regional	or	departmental	support	 66.7	 64.0	 63.8	 64.8	
More	teachers	 72.6	 60.0	 60.6	 64.4	
Fewer/more	strategic	Departmental	communications	 63.9	 61.3	 63.4	 62.9	
More	teacher	aides	 63.1	 61.3	 62.8	 62.5	
More	staff	at	leadership	level	 63.1	 62.7	 57.4	 60.9	
Better	access	to	ICT	and	school	ICT	networks	 56.0	 56.0	 52.1	 54.5	





Principals	 were	 asked	 to	 what	 extent	 they	 felt	 supported	 in	 their	 role.	 Table	 5.17	 shows	 that	














AP	%	 Prin	%	 AP	%	 Prin	%	
By	your	administrative	staff	 86.4	 85.4	 86.6	 89.2	
By	your	executive	team	 83.2	 88.2	 81.2	 87.7	
By	other	principals	 66.0	 71.7	 73.9	 78.4	
By	your	teaching	staff	 68.9	 71.8	 68.7	 68.9	
By	your	regional	office	 29.8	 34.4	 21.8	 48.6	
















This	 final	 chapter	 considers	 the	 views	 of	 Education	 Support	 staff	 about	 their	 workload.	 In	
comparison	to	teachers	and	school	 leaders,	support	staff	 in	schools	tend	not	to	be	surveyed	about	
their	 work.	 In	 part	 this	 may	 be	 due	 to	 the	 broad	 range	 of	 roles	 undertaken	 in	 schools	 and	 the	




This	 survey	 included	 a	 number	 of	 questions	 for	 support	 staff	 about	workload	 and	 perceptions	 of	
workload,	some	of	which	were	the	same	as	those	for	teachers	and	principals	and	serve	as	possible	
points	 of	 comparison.	 This	 chapter	 starts	 with	 a	 description	 of	 the	 Education	 Support	 roles	 and	









were	 asked	 to	write	 in	 the	 title	 or	 a	 brief	 description	 of	 their	 role.	 Table	 6.2	 lists	 some	examples	
taken	from	these	descriptions.	
	













































administration	 and	 operations.	 This	 category	 appeared	 to	 include	 the	 widest	 range	 of	 job	 titles,	
descriptions	 and	 levels,	 from	 office	 assistants	 and	 grounds	 workers	 to	 business	 managers	 and	
registrar.	
	
About	 12	per	 cent	 of	 respondents	 indicated	 they	were	 in	 technical	 positions,	which	 tended	 to	 be	
laboratory	 or	 ICT	 based,	 although	 some	 managers	 also	 ticked	 the	 technical	 option.	 Very	 few	















	 %	 %	 %	 %	
Student/Teacher	Support	 54.9	 43.6	 34.3	 71.0	
Administration/Operations	 37.9	 34.6	 35.0	 20.1	
Technical	 6.1	 17.7	 22.5	 2.7	
Professional	Services	 1.1	 4.1	 8.2	 6.1	












particularly	 the	case	at	primary	schools.	ABS	data	 for	2015	agrees,	with	males	 taking	only	one	per	
cent	 of	 Education	 Support	 roles	 in	 Victorian	 government	 primary	 schools.37	 About	 11	 per	 cent	 of	
Education	Support	 roles	are	 taken	by	male	 respondents	 in	 secondary	 schools,	which	 is	 lower	 than	
the	19	per	cent	shown	in	ABS	data.	
	
Female	 staff	 are	 about	 five	 years	 older	 on	 average	 than	 their	 male	 counterparts	 at	 primary	 and	




	 Proportion	in	survey	 	 Average	age	(years)	
	 Male	%	 Female	%	 	 Male	 Female	
Primary	 2.2	 97.6	 	 45.6	 51.4	
Primary	and	Secondary	 13.2	 86.8	 	 47.6	 50.9	
Secondary	 10.9	 89.0	 	 46.7	 51.7	
Specialist	school	 9.2	 90.8	 	 48.6	 49.1	
Total	 7.0	 92.9	 	 47.0	 51.2	
	
	




























Student/Teacher	Support	 1.7	 98.0	 12.1	 87.9	 7.7	 92.3	 7.7	 92.3	
Administration/Operations	 1.7	 98.3	 7.6	 92.4	 6.9	 93.1	 8.5	 91.5	
Technical	 7.8	 92.2	 27.7	 72.3	 24.2	 75.3	 -	 -	
Professional	Services	 -	 -	 -	 -	 5.1	 94.9	 11.1	 88.9	











































Student/Teacher	Support	 45.5	 50.6	 -	 50.2	 45.2	 51.9	 50.2	 48.9	
Administration/Operations	 -	 52.2	 -	 50.9	 50.8	 51.9	 -	 51.0	
Technical	 -	 54.3	 -	 53.3	 45.9	 53.1	 -	 -	
Professional	Services	 -	 -	 -	 -	 -	 47.1	 -	 43.4	
















Student/Teacher	Support	 10.6	 10.1	 10.2	 9.9	
Administration/Operations	 11.5	 10.6	 9.4	 9.1	
Technical	 11.6	 10.6	 12.7	 -	
Professional	Services	 11.5	 -	 8.4	 7.9	































Education	 support	 staff	 were	 asked	 about	 the	 nature	 of	 their	 employment,	 including	 their	 time-
fraction,	the	type	of	contract	they	were	on	and	their	salary	range.	Table	6.8	shows	some	differences	














Type	of	position	 	 	 	 	
Ongoing/permanent	 47.2	 92.9	 88.5	 82.4	
Contract	3+	years	 19.0	 3.3	 2.6	 4.0	
Contract	2	years	 3.3	 0.7	 2.6	 5.6	
Contract	1	year	 5.7	 1.9	 4.9	 5.6	
Contract	<1	year	 1.8	 0.8	 0.9	 1.6	
Contract	Family	leave	 1.0	 0.2	 0	 0.8	
Contract	SSP38	 22.0	 0.2	 0.6	 0	
Total	 100.0	 100.0	 100.0	 100.0	
Time	fraction	 	 	 	 	
Less	than	0.6	FTE	 16.4	 4.2	 8.6	 3.2	
Part-time	0.6	FTE	or	higher	 61.1	 30.2	 38.9	 32.0	
Full-time	 22.2	 65.2	 52.3	 63.2	
Total	 100.0	 100.0	 100.0	 100.0	
	
	
Given	 the	 lower	 proportions	 of	 those	 in	 student/teacher	 support	 who	 are	 in	 full-time,	 ongoing	
positions,	 Table	 6.9	 disaggregates	 the	 extent	 of	 ongoing	 positions	 by	 primary	 and	 secondary	
schooling	 levels,	with	 the	 administration/operations	 roles	 as	 a	 point	 of	 comparison.	About	 half	 of	



















Ongoing/permanent	 36.6	 48.6	 92.5	 94.6	
Contract	3+	years	 21.7	 19.0	 3.6	 2.1	
































Pri	%	 Sec	%	 Pri	%	 Sec	%	 Pri	%	 Sec	%	 Pri	%	 Sec	%	
1:	$40,286-$47,110	 64.7	 61.0	 23.5	 29.8	 40.3	 32.8	 -	 10.4	
2:	$48,688-$56,354	 7.6	 16.1	 25.5	 33.8	 45.8	 43.6	 -	 24.7	
3:	$59,074-$69,138	 3.2	 7.4	 29.8	 14.2	 9.7	 15.7	 -	 40.3	
4:	$75,501-$89,022	 3.5	 1.9	 11.8	 11.1	 0	 3.9	 -	 18.2	
5:	$92,006-$105,046	 16.3	 11.6	 6.5	 8.9	 4.2	 2.5	 -	 3.9	
6:	$108,565-$125,505	 4.7	 1.9	 2.8	 2.2	 0	 1.5	 -	 2.6	






work	 during	 their	 formal	 working	 hours.	 Results	 are	 presented	 in	 Table	 6.11.	 About	 half	 of	 all	
















Pri	%	 Sec	%	 Pri	%	 Sec	%	 Pri	%	 Sec	%	 Pri	%	 Sec	%	
Never	or	seldom	 15.4	 18.6	 33.1	 25.7	 26.0	 16.8	 -	 42.3	
Sometimes	 34.0	 32.0	 35.2	 32.2	 41.6	 38.3	 -	 28.2	
Often/Always	or	nearly	always	 50.6	 49.4	 31.7	 42.1	 32.5	 44.9	 -	 29.5	















proportions	went	up	 somewhat	with	an	 increase	 in	 salary	 range,	as	 shown	 in	Table	6.12,	which	 is	
linked	 to	 an	 increase	 in	 the	 autonomy	 and	 responsibility	 of	 the	 role.	 The	 same	did	 not	 follow	 for	
administration/operations	at	primary	level,	although	the	proportions	are	high	in	both	cases	and	the	














Pri	%	 Sec	%	 Pri	%	 Sec	%	 Pri	%	 Sec	%	 Pri	%	 Sec	%	
Salary	range	1	 69.3	 64.7	 81.0	 72.6	 69.0	 66.7	 -	 -	
Salary	range	2	 80.4	 79.6	 72.4	 75.2	 58.5	 62.7	 -	 -	





















Pri	%	 Sec	%	 Pri	%	 Sec	%	 Pri	%	 Sec	%	 Pri	%	 Sec	%	
Never	 19.1	 27.5	 18.8	 24.8	 31.2	 40.0	 -	 12.8	
Less	than	once	per	week	 46.5	 37.9	 30.4	 34.2	 39.0	 33.5	 -	 33.3	
Once	or	twice	per	week	 21.2	 21.1	 28.1	 22.7	 14.3	 14.4	 -	 25.6	
Three	or	more	times	per	week	 13.2	 13.5	 22.7	 18.2	 15.6	 12.1	 -	 28.2	





























Student/Teacher	Support	 2.6	 2.7	 2.6	
Administration/Operations	 3.9	 3.3	 3.4	
Technical	 3.0	 2.8	 2.6	
Professional	Services	 3.2	 4.1	 4.1	






Education	Support	 staff	were	asked	 five	questions	about	 their	perceptions	of	 their	workload,	on	a	
four	point	scale	(Never	or	seldom,	Sometimes,	Often,	Nearly	always	or	always).	Table	6.15	shows	the	
proportion	 of	 support	 staff	who	 indicated	 often	 or	 always.	 Staff	 in	 student/teacher	 support	 roles	
were	more	positive	about	the	manageability	of	their	workload,	with	nearly	three	quarters	of	primary	
and	67	per	cent	of	secondary	staff	indicating	that	their	workload	was	manageable	often	or	always.	In	




With	 the	 exception	 of	 professional	 services	 staff,	 a	much	 higher	 proportion	 of	 education	 support	
staff	consider	their	workload	to	be	manageable	often	or	always	than	 is	the	case	for	teachers	(22%	




good	 balance	 between	 home	 and	 work	 to	 those	 who	 felt	 their	 workload	 was	 often	 or	 always	
manageable.	 Administration/operations,	 technical	 and	 professional	 services	 staff	 all	 had	 higher	
proportions	who	 felt	 that	 they	had	a	good	balance	between	home	and	work	often	or	always	 than	
those	who	 indicated	 that	 their	 workload	was	 often	 or	 always	manageable.	 This	 suggests	 that	 for	































Pri	%	 Sec	%	 Pri	%	 Sec	%	 Pri	%	 Sec	%	 Pri	%	 Sec	%	
My	workload	is	manageable	 73.0	 67.1	 47.1	 53.8	 53.3	 61.8	 -	 17.9	
I	have	a	good	balance	between	
home	and	work	 79.8	 73.7	 60.7	 65.1	 74.7	 74.4	 -	 57.3	
My	workload	adversely	affects	
my	health	 9.4	 14.1	 12.0	 13.8	 13.2	 11.4	 -	 27.6	
I	look	forward	to	the	school	day	 75.3	 64.7	 68.9	 57.2	 72.0	 63.0	 -	 64.0	
I	think	about	finding	other	work	




















Pri	%	 Sec	%	 Pri	%	 Sec	%	 Pri	%	 Sec	%	 Pri	%	 Sec	%	
The	Performance	and	
Development	process/review	
































































































































































































11c	 I	can	better	meet	the	needs	of	my	family	 ○	 ○	 ○	 ○	
12c	 I	don’t	want	to	retire	yet,	but	want	to	lessen	my	workload	 ○	 ○	 ○	 ○	
13c	 The	workload	is	too	much	for	me	at	my	present	time-fraction	 ○	 ○	 ○	 ○	
14c	 I	would	have	a	better	work-life	balance	 ○	 ○	 ○	 ○	
15c	 Other	____________________________________	 ○	 ○	 ○	 ○	








11b	 I	can	better	meet	the	needs	of	my	family	 ○	 ○	 ○	 ○	
12b	 I	don’t	want	to	retire	yet,	but	do	not	want	the	workload	of	a	
higher	time-fraction	
○	 ○	 ○	 ○	
13b	 The	workload	is	too	much	for	me	at	a	higher	time-fraction	 ○	 ○	 ○	 ○	
14b	 I	have	a	better	work-life	balance	 ○	 ○	 ○	 ○	
15b	 Other	____________________________________	 ○	 ○	 ○	 ○	








11a	 The	only	position	available	is	at	this	time-fraction	 ○	 ○	 ○	 ○	
12a	 I	work	at	 this	 time-fraction	so	 that	 I	have	additional	 time	 to	
manage	my	workload	
○	 ○	 ○	 ○	
13a	 The	workload	would	 be	 too	much	 for	me	 at	 a	 higher	 time-
fraction	
○	 ○	 ○	 ○	
14a	 I	have	a	better	work-life	balance	 ○	 ○	 ○	 ○	
















































	 English/literacy	 1	 1	 1	




	 Languages	 1	 1	 1	
	 Mathematics/numeracy	 1	 1	 1	
	 Science	 1	 1	 1	


























	 Chosen	from	Q24…a	 ○	 ○	 ○	
























































31	 Developing	and	documenting	lesson	plans	and/or	units	of	work	 _____	 _____	 _____	














37	 Yard	duty	and	other	supervisory	roles	 _____	 _____	 _____	

















































55	 My	workload	is	manageable	 ○	 ○	 ○	 ○	
56	 I	have	a	good	balance	between	home	and	work	 ○	 ○	 ○	 ○	
57	 My	workload	 at	 school	 has	 a	 negative	 effect	 on	 the	
quality	of	my	teaching	
○	 ○	 ○	 ○	
58	 I	think	about	leaving	the	teaching	profession	 ○	 ○	 ○	 ○	
59	 I	look	forward	to	the	school	day	 ○	 ○	 ○	 ○	
60	 My	 workload	 leaves	 me	 little	 time	 to	 provide	
necessary	additional	support	for	my	colleagues	
○	 ○	 ○	 ○	
61	 My	workload	adversely	affects	my	health	 ○	 ○	 ○	 ○	
62	 I	have	enough	 time	 to	ensure	 that	 the	vast	majority	
of	my	lessons	are	well	planned	
○	 ○	 ○	 ○	
63	 I	 am	 expected	 to	 deliver	 too	 much	 curriculum	
content	
○	 ○	 ○	 ○	
64	 The	 Performance	 and	 Development	 process/review	
takes	up	a	lot	of	time	
○	 ○	 ○	 ○	
65	 The	 Performance	 and	 Development	 process/review	
improves	the	way	I	teach	in	the	classroom	
































○	 ○	 ○	 ○	 ○	
67	 Fewer	face-to-face	teaching	hours	per	week	 ○	 ○	 ○	 ○	 ○	
68	 Greater	clarity	about	teaching	roles	and	responsibilities	 ○	 ○	 ○	 ○	 ○	
69	 Smaller	class	sizes	 ○	 ○	 ○	 ○	 ○	
70	 More	teachers	 ○	 ○	 ○	 ○	 ○	
71	 More	teaching	assistants	 ○	 ○	 ○	 ○	 ○	
72	 Reduce	bureaucracy	(e.g.	extent	of	monitoring,	testing,	recording,	
reporting	and	accountability	practices)	
○	 ○	 ○	 ○	 ○	
73	 Reduce	the	number	of	government	initiatives	(e.g.	changing	
requirements	in	areas	such	as	curriculum,	assessment	and	reporting)	
○	 ○	 ○	 ○	 ○	
74	 Policies	reducing	and	managing	all	forms	of	digital	communication	 ○	 ○	 ○	 ○	 ○	
75	 Better	use	of	ICT	to	improve	access	to,	and	prevent	replication	of,	
data	















76	 teach	as	well	as	you	can		 ○	 ○	 ○	 ○	 ○	 ○	 ○	
77	 know	your	students	as	well	as	you	need	to	 ○	 ○	 ○	 ○	 ○	 ○	 ○	
78	 meet	your	students’	individual	learning	needs	 ○	 ○	 ○	 ○	 ○	 ○	 ○	
79	 plan	effectively	to	meet	your	students’	individual	learning	
needs	
○	 ○	 ○	 ○	 ○	 ○	 ○	
80	 meet	the	needs	of	students	who	are	less	motivated	to	learn	 ○	 ○	 ○	 ○	 ○	 ○	 ○	
81	 meet	the	needs	of	students	who	are	struggling	with	their	
learning	
○	 ○	 ○	 ○	 ○	 ○	 ○	
82	 meet	the	needs	of	highly	motivated	students	 ○	 ○	 ○	 ○	 ○	 ○	 ○	
83	 set	challenging	and	worthwhile	learning	goals	for	your	
students	
○	 ○	 ○	 ○	 ○	 ○	 ○	
84	 implement	suitable	and	engaging	learning	activities	to	meet	
learning	goals	
○	 ○	 ○	 ○	 ○	 ○	 ○	
85	 select	appropriate	and	interesting	teaching	and	learning	
resources	
○	 ○	 ○	 ○	 ○	 ○	 ○	
86	 monitor	and	assess	student	progress	effectively	 ○	 ○	 ○	 ○	 ○	 ○	 ○	
87	 manage	student	behaviour	effectively	 ○	 ○	 ○	 ○	 ○	 ○	 ○	
88	 share	and	analyse	with	colleagues:	teaching	resources,	
teaching	activities,	pedagogy,	student	work	
○	 ○	 ○	 ○	 ○	 ○	 ○	
89	 keep	up	with	professional	reading	and	research	in	your	field	
of	teaching	
○	 ○	 ○	 ○	 ○	 ○	 ○	
90	 provide	timely	and	useful	feedback	to	your	students	about	
their	learning	
○	 ○	 ○	 ○	 ○	 ○	 ○	
91	 reflect	on	and	evaluate	the	quality	of	your	teaching	 ○	 ○	 ○	 ○	 ○	 ○	 ○	















109	 I	decide	how	I	am	going	to	teach	the	curriculum	 ○	 ○	 ○	 ○	 ○	
110	 I	have	a	fair	degree	of	control	over	my	choice	of	professional	
development	activity	
○	 ○	 ○	 ○	 ○	
111	 I’m	trusted	to	plan	my	units	of	work	in	the	way	I	think	is	best	for	my	
students	
○	 ○	 ○	 ○	 ○	
112	 I	choose	the	methods	I	will	use	to	assess	my	students’	learning	 ○	 ○	 ○	 ○	 ○	
113	 I’m	encouraged	to	innovate,	take	a	few	risks	and	experiment	with	my	
teaching	
○	 ○	 ○	 ○	 ○	
114	 I	have	the	support	that	I	need	to	constantly	improve	my	teaching	
practice	
○	 ○	 ○	 ○	 ○	
115	 I	and	my	colleagues	help	each	other	to	identify	and	assess	our	
students’	learning	needs	and	progress	
○	 ○	 ○	 ○	 ○	
116	 Teachers	at	this	school	share	ideas	about	how	to	teach	a	concept	or	
skill	
○	 ○	 ○	 ○	 ○	
117	 I	have	sufficient	opportunities	to	participate	in	effective	professional	
development	
○	 ○	 ○	 ○	 ○	
118	 I	participate	in	observations	of	my	colleagues’	classrooms	 ○	 ○	 ○	 ○	 ○	
119	 Our	school	has	clear	educational	goals	and	vision	 ○	 ○	 ○	 ○	 ○	
120	 I	feel	I	can	make	a	difference	at	this	school	 ○	 ○	 ○	 ○	 ○	
121	 Teachers	in	this	school	believe	they	can	engage	all	students	 ○	 ○	 ○	 ○	 ○	
122	 We	have	a	common	approach	to	support	our	students	 ○	 ○	 ○	 ○	 ○	
123	 We	solve	problems,	we	don’t	just	talk	about	them	 ○	 ○	 ○	 ○	 ○	




















































126	 Short	contracts	and	lack	of	ongoing,	permanent	positions	 ○	 ○	 ○	 ○	 ○	
127	 I	never	intended	teaching	to	be	a	long	term	career	 ○	 ○	 ○	 ○	 ○	
128	 I	do	not	enjoy,	or	no	longer	enjoy	teaching	 ○	 ○	 ○	 ○	 ○	
129	 Class	sizes	too	large	 ○	 ○	 ○	 ○	 ○	
130	 Having	to	deal	with	student	management	 ○	 ○	 ○	 ○	 ○	
131	 The	non-teaching	workload	–	administration	 ○	 ○	 ○	 ○	 ○	
132	 The	non-teaching	workload	–	other	duties	and	demands	on	my	time	 ○	 ○	 ○	 ○	 ○	
133	 Excessive	requirements	for	monitoring,	assessment,	recording,	
reporting	and	accountability	
○	 ○	 ○	 ○	 ○	
134	 Insufficient	non	face-to-face	teaching	time	 ○	 ○	 ○	 ○	 ○	
135	 Stress	and	concerns	about	my	health	as	a	result	of	the	job	 ○	 ○	 ○	 ○	 ○	
136	 New	or	changing	school	and	system	initiatives	–	too	many,	too	time	
consuming,	lack	of	coordination,	constant	change	
○	 ○	 ○	 ○	 ○	
137	 Few	opportunities	to	increase	my	salary	significantly	 ○	 ○	 ○	 ○	 ○	
138	 Quality	of	school	leadership/management	 ○	 ○	 ○	 ○	 ○	
139	 Lack	of	support	 ○	 ○	 ○	 ○	 ○	
140	 Insufficient	recognition	or	reward	for	teachers	 ○	 ○	 ○	 ○	 ○	























a	 ○	Assistant	Principal	 	 	
b	 ○	Principal	 	 	
c	 ○	Executive	Principal	 	 	





















































157	 My	workload	is	manageable	 ○	 ○	 ○	 ○	
158	 I	have	a	good	balance	between	home	and	work	 ○	 ○	 ○	 ○	
159	 I	think	about	leaving	the	teaching	profession	 ○	 ○	 ○	 ○	
160	 I	think	about	relinquishing	my	role	as	
principal/assistant	principal	
○	 ○	 ○	 ○	
161	 I	look	forward	to	the	school	day	 ○	 ○	 ○	 ○	
162	 My	workload	adversely	affects	my	health	 ○	 ○	 ○	 ○	
163	 I	spend	a	reasonable	amount	of	time	on	leading	
teaching	and	learning	at	my	school	
○	 ○	 ○	 ○	
164	 The	majority	of	my	work	day	is	spent	managing	
school	administration	requirements	
○	 ○	 ○	 ○	
165	 I	spend	more	time	than	I	used	to	on	compliance	
requirements	
○	 ○	 ○	 ○	
166	 I	have	enough	time	to	provide	necessary	professional	
support	for	my	colleagues	
○	 ○	 ○	 ○	
167	 My	Performance	and	Development	process/review	
takes	up	a	lot	of	time	
○	 ○	 ○	 ○	
168	 My	Performance	and	Development	process/review	
improves	the	way	I	lead	my	school	
○	 ○	 ○	 ○	
169	 The	staff	Performance	and	Development	
process/review	takes	up	a	lot	of	time	




○	 ○	 ○	 ○	
	
	










171	 Lead	teaching	and	learning	in	your	school	 ○	 ○	 ○	 ○	 ○	 ○	 ○	
172	 Further	develop	or	support	a	collaborative	culture	for	
school	improvement	at	your	school	
○	 ○	 ○	 ○	 ○	 ○	 ○	
173	 Further	develop	or	support	a	culture	of	high	expectations	
and	life-long	learning	at	your	school	
○	 ○	 ○	 ○	 ○	 ○	 ○	
174	 Analyse	student	learning	and	development	with	teaching	
staff	
○	 ○	 ○	 ○	 ○	 ○	 ○	
175	 Identify	and	prioritise	areas	of	learning	needs	across	the	
school	









○	 ○	 ○	 ○	 ○	 ○	 ○	
178	 Design	and	play	an	active	role	in	programs	to	build	teacher	
capacity	to	enhance	student	learning	
○	 ○	 ○	 ○	 ○	 ○	 ○	
179	 Keep	up	to	date	with	the	latest	research	on	student	
learning	to	engage	staff	in	professional	conversations	
○	 ○	 ○	 ○	 ○	 ○	 ○	
180	 Communicate	with	parents	to	support	student	learning	 ○	 ○	 ○	 ○	 ○	 ○	 ○	
	












181	 More	administrative	support	 ○	 ○	 ○	 ○	 ○	
182	 More	specialist	staff	for	student	wellbeing	work	 ○	 ○	 ○	 ○	 ○	
183	 More	staff	at	leadership	level	 ○	 ○	 ○	 ○	 ○	
184	 An	increased	budget	 ○	 ○	 ○	 ○	 ○	
185	 An	increased	capacity	to	attract	and	retain	effective	teachers	 ○	 ○	 ○	 ○	 ○	
186	 Better	access	to	ICT	and	school	ICT	networks	 ○	 ○	 ○	 ○	 ○	
187	 Better	facilities	 ○	 ○	 ○	 ○	 ○	
188	 Greater	community	involvement	in	the	school	 ○	 ○	 ○	 ○	 ○	
189	 More	teachers	 ○	 ○	 ○	 ○	 ○	
190	 Simplified	compliance	requirements	 ○	 ○	 ○	 ○	 ○	
191	 More	teacher	aides	 ○	 ○	 ○	 ○	 ○	
192	 Greater	regional	or	departmental	support	 ○	 ○	 ○	 ○	 ○	
193	 Fewer/more	strategic	Departmental	communications	 ○	 ○	 ○	 ○	 ○	













195	 Transferring	routine	administrative	tasks	to	support	staff	 ○	 ○	 ○	 ○	 ○	
196	 Transferring	student	wellbeing	work	to	specialist	staff	 ○	 ○	 ○	 ○	 ○	
197	 Additional	staffing	 ○	 ○	 ○	 ○	 ○	
198	 Smaller	classes	 ○	 ○	 ○	 ○	 ○	
199	 Less	face-to-face	teaching	time	 ○	 ○	 ○	 ○	 ○	
200	 Better	access	to	IT	and	school	networks	 ○	 ○	 ○	 ○	 ○	
201	 Creation	of	more	guaranteed	time	for	planning	and	preparation	within	
the	working	week	
○	 ○	 ○	 ○	 ○	
202	 An	overall	limit	to	the	length	of	the	working	week	 ○	 ○	 ○	 ○	 ○	
203	 Reduced	compliance	requirements	 ○	 ○	 ○	 ○	 ○	
204	 Transferring	routine	tasks	such	as	exam	supervision	and	student	
supervision	outside	contact	time	to	support	staff	
○	 ○	 ○	 ○	 ○	
205	 More	in-class	support	for	teachers	 ○	 ○	 ○	 ○	 ○	
206	 More	specialists	such	as	IT	technicians,	Lab	technicians,	education	
psychologists,	welfare	officers	and	social	workers	
○	 ○	 ○	 ○	 ○	








208	 Principal	Class	Team	 ○	 ○	 ○	
209	 Leading	Teachers	 ○	 ○	 ○	
210	 Teachers	 ○	 ○	 ○	





1	 2	 3	 4	
To	a	great	
extent	5	
212	 By	your	administrative	staff	 ○	 ○	 ○	 ○	 ○	 ○	
213	 By	your	teaching	staff	 ○	 ○	 ○	 ○	 ○	 ○	
214	 By	your	leadership	team	 ○	 ○	 ○	 ○	 ○	 ○	
215	 By	other	principals	 ○	 ○	 ○	 ○	 ○	 ○	
216	 By	your	regional	office	personnel	 ○	 ○	 ○	 ○	 ○	 ○	
















































































231	 My	workload	is	manageable	 ○	 ○	 ○	 ○	
232	 I	have	a	good	balance	between	home	and	work	 ○	 ○	 ○	 ○	
233	 I	think	about	finding	other	work	outside	schools	 ○	 ○	 ○	 ○	
234	 I	look	forward	to	the	school	day	 ○	 ○	 ○	 ○	
235	 My	workload	adversely	affects	my	health	 ○	 ○	 ○	 ○	
236	 The	Performance	and	Development	process/review	takes	
up	a	lot	of	time	



















○	 ○	 ○	 ○	 ○	
239	 (Teachers/ES)	In	the	last	month,	how	often	have	you	
felt	supported	by	the	school	leadership?	
○	 ○	 ○	 ○	 ○	
240	 (Principals)	In	the	last	month,	how	often	have	you	
felt	supported	by	the	Department	
○	 ○	 ○	 ○	 ○	
241	 In	the	last	month,	how	often	have	you	felt	stressed	
by	work?	




○	 ○	 ○	 ○	 ○	
243	 In	the	last	month,	how	often	have	you	had	to	deal	
with	challenging	student	behaviour?	
○	 ○	 ○	 ○	 ○	
244	 In	the	last	month,	how	often	have	you	had	to	deal	
with	challenging	behaviour	from	parents?	
○	 ○	 ○	 ○	 ○	
245	 In	the	last	month,	how	often	have	you	felt	that	you	
were	on	top	of	things	at	work?	
○	 ○	 ○	 ○	 ○	
246	 In	the	last	month,	how	often	have	you	felt	engaged	
in	your	work?	
○	 ○	 ○	 ○	 ○	
247	 In	the	last	month,	how	often	have	you	felt	satisfied	
by	your	work?	










If	you	would	 like	 to	 talk	 to	Union	representatives	about	work-related	 issues,	call	 the	AEU	on	9417	
2822	(Press	1)	
	
249	 If	you	would	like	to	provide	any	additional	comments	about	your	workload,	please	do	so	here:	
	 _________________________________	
	
Thank	you	for	taking	the	time	to	complete	this	survey.	We	appreciate	your	participation.	
	
If	you	would	like	to	check	anything	before	submitting,	please	use	the	'Previous'	button	below	to	do	
so,	otherwise,	please	click	'Submit'	to	finalise	your	response.	
	
	
	
	
